In this paper, I present an experience of philosophical dialogue with small children in a public school in Bari, Italy in the context of the Philosophia Ludens for Children project (University of Bari). I present the experience, including the transcripts of six conversations with several groups of children, and then draw some inferences concerning the importance of the relationship between Universities and schools; the philosophical strength of both children's commitment and philosophical ideas and their positive understanding of childhood.
finally the sixth (1942), the fifth (1718) and the second (1637), which was the shortest. The conversations were filmed and later transcribed. Each of the conversations seemed to pass very quickly, probably because I was aware that the children's definitions were extremely rich and we were losing many opportunities to deepen the conversation or hear more children's ideas. But we had a limited time and Annalisa, who coordinated the whole process, had the unfortunate task of interrupting one conversation and inviting the next group in. In the end, after these six initial conversations, I had a short conversation with all of the children in one The first group offered the following definition: 'being children means being small, making things that adults do not do, like play games and have a bigger imagination'.
One of the children read the definition. After this, the rest of the children wanted to present their individual drawings. One child said that she had drawn a teacher who asks 'what is philosophy?'. To this, another child responded that philosophy is a lady with books in her hands. Another child had drawn a mother giving birth to a child. One child had drawn an adult who says that he is big and a little girl who says she is small. She explained this shows that children are smaller. She also mentioned that this shows that children are slower. After some of them presented their drawings we had this conversation 2 . After some of the children presented their drawings we had the following conversation In Italian, the word for children is gendered, i.e. there is a masculine and feminine form. Some people now replace the masculine ending with an 'x', while others write both the plural feminine and masculine forms even though this is grammatically unnecessary. This group wrote bambine e bambini, and not the usual masculine form bambini as all the others did. So, I began the conversation by asking about the difference between bambine and bambini. The children explained that they wanted to include both boys and girls, but they didn't seem too interested in discussing this issue any further.
Is it not the same thing? What is the difference between bambini (boys) and bambine (girls)?
C: There is a difference between being male and female, between being big and small. F: But then it's important! Does it mean that children are not all the same? Let's see some details of the drawings. What is this? C: I have drawn parrots, because I imagined that the children first said they did not want to grow and the parrots repeated it.
C: I have drawn a demi-god who makes a path, then he goes out and becomes a human.
C: I drew a banana man, an apple man and a pineapple man to represent fruit. After this short interaction I felt I should give them again the opportunity to ask questions and we then talked about a number of things they were curious to know about Brazil. I also told them that Brazil was experiencing political and economic difficulties with public schools and universities having serious financial difficulties.
Finally, I thanked them for their hospitality and shared my deep impression of their commitment to philosophy and thinking.
Some tentative conclusions
After more than one hour of intense dialogue with these attentive thinkers, I left the school a little tired physically yet intellectually extremely energised by the children's ideas, and also by their emotional life and joy. Among the number of interesting conclusions that could be taken from this experience I would like just to highlight a few.
The importance of a collaborative work between a public University and a public The Caxias children had a very negative view of childhood and were all looking forward to being adults soon (Cassidy et al. 2017) . The reasons given were diverse but the argument was repeated that one is more free or can do more things as an adult than as a child. These Italian children have such a different perspective from the Brazilian ones. There are certainly social, cultural and economic differences between the two cohorts that can partially explain the difference, but the Italian children were so positive that I only want to put them in touch with the Brazilian children in order that both groups can help each other to question their assumptions and recreate this endless dialogue (Mohr Lone & Burroughs 2016) on the realms of childhood, education and philosophy.
Secondly, and going back to Kennedy's suggestion, listening to the voices of these children we can pay attention to one of their understandings of the invention of philosophy which precisely puts together childhood and philosophy in a very meaningful way. Let's remember how one child answered the question of the other ('who invented philosophy?'): he said that philosophy was invented by someone who wanted to remember having been a child. This imaginative idea was probably the result of some time spent trying to define first childhood and then philosophy.
This is the precise movement from 'philosophy for children' to 'children for philosophy'. Instead of, or before forming children-not necessarily before chronologically as we learned in this experience-the presence of philosophy in schools could be an interesting way of reminding philosophers (and teachers, and indeed anyone) that they have been a child. A child reminded us that we have been a child. This is what this experience shows and this writing has tried to recall: that maybe philosophy in schools is more about children educating philosophy than philosophy educating children. That philosophy, when it listens to children, is about remembering the forces of childhood.
